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Title of the visit Developing creativity in all age groups by playing chess 
Topic Developing creativity in learning and teaching 

City, country Kaunas, Lithuania 
Type of visit  Lifelong Learning Programme 
Dates of visit 7 – 11 May 2012 

Group reporter Rachel Mary Hughes 
 

Dear participants, 
 
The purpose of a study visit is to generate an exchange of experience and good practice between the 
country you visit and the countries you all come from. Thus, participating in a study visit can be an 
exciting experience and an important learning tool for you.  
 
During the visit you are invited to prepare a group report summarising your discussions and learning. 
This will help Cedefop disseminate what you have learnt to others, who share your interest but did 
not participate in this particular study visit. 
 
On the first day of the visit, you are to select a reporter who will be responsible for preparing the 
final report and submitting it to Cedefop. Everybody should contribute to the report by sharing their 
views, knowledge, and practices in their respective countries. Please start working on the report 
from the first day of the visit.  
 
You will, of course, be taking your own notes during presentations and field visits; but the group 
report should highlight the result of the group’s reflections on what was seen and learnt during the 
entire visit and the different perspectives brought by the different countries and participants. The 
report should NOT read as a travel diary, describing every day and every session or visit.  
 
Cedefop will publish extracts of your reports on its website and make them available to experts in 
education and vocational training. When writing the report, please keep this readership in mind: 
make your report clear, interesting, and detailed enough to be useful to colleagues throughout 
Europe.  
 
By attaching any photos to the report, you agree to Cedefop’s right to use them in its publications on 
study visits and on its website. 
 

Please prepare the report in the working language of the group. 
Please do not include the programme or list of participants. 

 
The reporter should submit the report to Cedefop (studyvisits@cedefop.europa.eu) within ONE 

month of the visit. 
 
 
 
 

I FINDINGS 
 

This section summarises the findings of the group while visiting host institutions, discussing 
issues with the hosts and within the group. You will be reflecting on what you learnt every 
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day. But to put them together and give an overall picture, you need to devote a special 
session to prepare the final report on the last day of the visit.  
 
In this section, it is important that you describe not only things you learnt about the host 
country but also what you learnt about the countries represented by group members.  
 
 
1. One of the objectives of the study visits programme is to exchange examples of good 

practice among hosts and participants. Cedefop will select well-described 
projects/programmes/initiatives and disseminate them to former participants and a 
wider public, including potential partners for future projects. Therefore it is 
important that you identify and describe all aspects that, in your view, make these 
projects/programmes/initiatives successful and worth exploring. 

 
 
As a group we learned much about each other’s education systems, chess organisations – 
especially those working within schools - and voluntary sector work.  Four countries were 
represented by five participants: 
 
Austria 
Slovakia 
Great Britain 
France 
 
What the visit provided for us: 
 

• Opportunity to meet representatives from other EU countries 
• Chance to see how chess is used in different settings 
• Opportunity to meet experts in the field 
• Opportunity for future co-operation between countries’ chess organisations 
• Chance to discuss how chess can be harnessed to develop creativity amongst different age 

groups 
 

The programme was especially successful as we learned, at first hand, how chess is being 
taught and played in the countries listed above, and in Lithuania, and its impact for creative 
learning.  As it is generally agreed that the optimum age to begin teaching chess, and 
therefore have the greatest impact on an individual’s creative learning cycle throughout 
their life, is age 7 we focussed on chess teaching and playing within primary and middle 
schools.   However, we did discuss seniors in chess, the first European Senior Championships 
is taking place in Lithuania this year, and we also met the Dean of the Faculty of Economics, 
Vilnius University, to explore how they are hoping to incorporate chess into the economics 
degree programme.  We also discussed chess playing in community settings and youth clubs.  
The following is a synopsis of our findings and the differences and similarities of how chess is 
taught and played and the problems encountered by each country. 
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Kaunas Chess Federation (KCF), Lithuania 
 
Kaunas Chess Federation, originally established by army officers, celebrated its 90th 
anniversary in 2011 so chess is quite well established in Lithuania’s second city.  According 
to FIDE chess profiles Lithuania is currently ranked 45th in world rankings but this belies a 
thriving scene which encompasses 6 year olds up to senior players.  The Kaunas Chess 
Federation organises a championship every month and works at local, national and 
international levels to up the status of the game and extend the chess playing community 
wider.     
 
Lithuania is forging ahead in encouraging families and seniors to play chess in tournaments 
which are organized in spa resorts, for example in Birstonas.  Separate competitions are 
organised for different age groups.   
 
In an attempt to widen chess participation and help with creativity and enhanced pupil 
behaviour and performance, Kaunas Chess Federation recently started a scheme providing 
chess tutors to schools in the area.  There are 80 schools in Kaunas and KCF’s plan is to have 
chess taught in all of them.   
 
The President of KCF, Donatas Pilinkus, approaches schools to find out if they are interested 
in a chess tutor providing weekly tuition.  Tuition takes place after the school day as there is 
no capacity to fit it into the established class routine, this is something that was remarked 
upon by class teachers in the numerous schools we visited - that there is very little room 
within the curriculum to incorporate chess.  This is a problem that is being overcome within 
England where the Government is freeing up the curriculum to allow schools to choose what 
they teach within the school day, so long as they deliver a ‘broad and balanced’ curriculum.  
 
Parents pay the KCF who then remunerate the tutors.  Tutors fees are based on the amount 
of pupils they have in their classes. The KCF believes that this encourages tutors to recruit 
more pupils. Classes can be any size up to 20 students but most of the ones we saw were in 
the region of 10; this is thought to be the ideal number for a chess class.  If a large number 
of pupils want to sign up extra classes are offered and phased according to ability not age. 
The KCF leaflets schools and parents directly telling them about the scheme.  The KCF, in 
common with nearly all countries’ chess federations, believes that the best age to start 
teaching chess is 6 years old.  Primary school generally starts at rising 7 so the children begin 
when they are in kindergarten. 
 
Chess in Schools and Communities (CSC) England and Wales 
 
CSC runs a scheme similar to KCF’s but there are some important differences.  Firstly, it is 
an independent organisation and does not come under the auspices of the English Chess 
Federation.  CSC insists that chess takes place within the school day, not lunch time or after 
school.  This is for two reasons, on a purely practical level it is easier to get tutors to go into 
schools during the day rather than the evening as many of the tutors are retired.  Another is 
that it raises the profile of chess within schools and the country as a whole if it is recognised 
as a bona fide subject with time allocated for it.  Tutors are expected to visit the school for 
a two – three year period and ‘embed’ the culture of chess.  They have developed a 30 week 
programme with worksheets and handouts. 
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CSC and the English Chess Federation lobby tirelessly for chess to be recognised as a sport in 
Great Britain and for it to have some status and funding.  Chess in England and Wales 
receives no funding from central government, although at its height chess received £70,000  
pa in England.  Funding was gradually whittled away and denuded to nothing from the 1980s 
onwards. Schools that wish to participate in the scheme pay CSC £ 1,200 pa.  None of this 
cost is passed onto the parents.  CSC and ECF believe that endorsement from central 
government would help enormously in giving chess the recognition it deserves in schools and 
in society as a whole.  Although they would like to see chess offered in the curriculum they 
don’t necessarily want to make it compulsory for all children. 
 
Another difference between the England / Wales example and Lithuania is that CSC tutors 
instruct class teachers in the game so that chess can be continued in the school once the 
tutors have completed their 2 – 3 year run.  This is also an example of good practice that is 
also happening in France. 
 
Chess in Schools (CIS) Slovak Chess Federation 
 
The scheme which runs in Slovakia is similar to that of Lithuania as classes are held outside 
official school hours.  However tutors are paid differently, pupils pay the school who then 
pay tutors. Project CIS100 Slovakia (100 denotes the number of schools planned to be 
connected to the project in the first year) is managed by the Slovak Chess Federation with a 
financial contribution from the International Chess Federation, FIDE.   
 
Unlike Great Britain, chess in Slovakia is acknowledged as a sport and the Slovak Chess 
Federation receives about 50,000 Eur pa from central government, however, these resources 
are intended primarily for high level country chess representation, not for developmental 
projects such as CIS100. Classes are offered at 6 years of age, when pupils begin primary 
school. Project CIS100 is open to after school youth and leisure centres as well as schools. 
The project is partially financed from 10 € packages, which every child can purchase, 
regardless of whether the child’s school is connected to the project or not.   
 
France 
 
As in Slovakia, chess is recognised as a sport and France does receive central government 
funding.  Like CSC, England and Wales, class teachers are being trained so that they can 
carry on tuition and keep the culture of chess alive within schools.  Some secondary schools 
are offering up to seven hours of chess tuition a week.  Chess is divided into two groups at 
local level by the French Chess Federation: one is the local group of clubs within the 
community; another group supports chess going into schools.  Parents pay between 20 – 60 
euros pa for tuition, this includes insurance and licenses.   
 
Alongside these classes chess enjoys a much higher status in schools than it does in England 
and Wales for instance.  Some cities even have municipal chess schools.  The city of Hyères, 
for example, has seven sports municipal schools offering sports from soccer, sailing, rugby as 
well as chess.  Tutors of chess are paid by the municipality and no fee is passed to the 
parents.  
 
Austria 
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The Austrian Chess Federation receives funding from central government and Austria is 
currently running a project: ‘Schach als Chance’, this, however, is a private company and  
does not come under the auspices of the Austrian Chess Federation.  If provides tuition to 
school aged pupils.  It is offered in Vienna, Upper and Lower Austria.  Classes are held at the 
end of the school day and pupils pay the organisation directly.   
 
Every year In Austria the European Union Chess Championship for children from 8-18 is held.  
 
School Findings 
 
The following table summarises our findings from the schools we visited where KCF is 
offering chess tuition.  Although no formal monitoring of the impact of chess takes place  
nearly all the schools we visited reported a greater confidence in maths and better 
concentration in those who pursue the game.  If chess were to become part of the 
curriculum then more formal monitoring procedures could be implemented.  Most of the 
pupils learning chess begin at 7 – when official primary school begins in Lithuania although a 
couple of schools develop the game at kindergarten level.  We visited a variety of schools 
with different methods of teaching – Steiner etc.  All of them agreed that chess was 
beneficial but offered it as an after school choice only.
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Anaylsis of School Visits - Kaunas 7 - 11 May 2012 
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State 
maintained 
mainstream 
primary 
school 

233, 
including 
17 pre-
school 

Age 7 
- 11 

No.  
Taught 
after 
school 

20 7 No No Increases 
concentraion.  
Improves maths 
results. 

One computer 
in each class.  
Used to have a 
computer room 
but had to give 
it up due to lack 
of space 

  

State 
maintained  
mainstream 
primary to 
middle 
school 

360 Age 7 
- 14 

No.  
After 
school 

30 7 No No Helps children with 
special educational 
needs.  Marked 
improvement in the 
attainment of those 
undertaking classes, 
especially in maths. 

No computer in 
classroom 
where chess 
class was 
taking place 

Junior Kaunas chess champion 
attends the school.                             
Concerns that once the dedicated 
chess teacher leaves there will be 
no class teacher to take up the 
class.                                                  
Creativity is encouraged throughout 
the school with a 'learning through 
project' approach.   

State 
maintained 
mainstream 
primary 
school 

306 Age 6 
- 11 

No.  
After 
school 

15 6 No Yes - in 
maths 

The most talentented 
children seem to take 
up the game. 

As above The tutor wanted chess to inform 
the children's lives and for the game 
to be a means for them to fulfill their 
potential in all areas of life. 



 

 7

State Suzuki 
school 
(specialising 
in musical 
teaching).  
Parents also 
pay a small 
fee 

242 Ages 
5  - 11 

No.  
After 
school 

10 (2 
from 
pre-
school) 

5 No No   As above Music is the main focus of the 
school although it is not taught 
along traditional lines.  Belief is that 
it is important to expose music to 
children as early as possible, they 
also do this with chess. 

State 
maintained 
Catholic 
primary 
school 

300 Ages 
5 - 11 

No.  
After 
school 

30 5 No Yes Helps with maths No obvious IT 
presence. 

Pupils organise their own chess 
tournaments.  More boys than girls 
play.  Plans to create an outdoor 
chess board 

State 
maintained 
Montessori 
primary 
school 

240 Ages 
5 - 11 

No.  
After 
school. 

15 7 No No Chess helps them to 
make the transition 
from Montessori to 
mainstream 
secondary school as it 
helps them to 
communicate and 
inter-relate 

Low use of IT in 
school 

The Montessori method helps them 
to focus which will help them in their 
chess.  The chess in turn helps 
them to focus on other areas of 
study. 

State 
maintained
Waldorf 
Steiner 
primary 
school 

128, 
including 
40 pre-
school. 

Ages 
5 - 11 

No.  
After 
school. 

20 7 No No Too early for 
qualitative analysis 
(chess only started in 
school in Sept 2011) 
but it's been found 
that pupils' chess 
progression is 
dependant on 
whether their parents 
play chess. 

No IT facilities.  
IT is not used 
at this age 
range. 

Although there is no competivie 
ethos in the school chess helps 
them in their learning. 
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Describe each of the good practices you learnt about during the visit (both from the hosts and from one another) indicating the 
following:  
 

title of the 
project/programme

/initiative 
 

Country Name of the 
institution that 

implements it (if 
possible, provide a 

website) 
 

contact person (if 
possible) who 
presented the 

programme to the 
group 

 

whom the project/ 
programme/ initiative 

addresses 
 

what features of the 
project/programme/initiative make it an 

example of good practice  
 

Chess in Schools 
 
 
 
 

England and Wales Chess in Schools and 
Communities  

www.chessinschools.
co.uk 

Rachel Hughes – 
representing the 
Department for 

Education, England. 

Primary and secondary 
aged children 

It makes chess available to all those 
children in schools willing to participate.  

Each school pays a fee of £1,200 per 
annum for a 30 week course. 

Chess in Schools ‘CIS 
100’ 

Slovakia Slovak Chess 
Federation 

www.chess.sk 

Stanislav Vlcek Children 6 – 14, 
Chess players who 

want to become chess 
tutors,  

Primary school 
teachers 

Improves pupils’ behaviour 
Motivates pupils’ independent learning 
Provides an opportunity for children to 

compete with each other 
 

Chess in Schools Lithuania Kaunas 
www.kaunaschess.org 

Donatas Pilinkus Primary aged pupils 
(6-11 years) 

As above 

Community and 
Family Learning 

England Portchester 
Community 
Association 

www.portchesterca.o
rg.uk 

 

Mik Norman Young people 
Parents 
Seniors 

Community 
 
 
 

Provides a learning forum in a non- school 
setting. 

High student – teacher ratio 
Potential for inter-generational learning 

Learning is community based and 
connected to wider disciplines 

Andy Pandy Pre-
School 

England Portchester 
Community 
Association 

www.portchesterca.o
rg.uk 

Mik Norman Pre-school (ages 2 -4) A formal accredited pre-school in a 
community setting. 
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Chess in Saint-

Exupery Primary 
School 

France Hyeres Muncipality 
 

www.ecoles-
hyeres.fr/stexupery 

Francois Cornileau Primary school (5- 11) Provides an opportunity for the pupils to 
learn chess from experienced teachers 

from the local chess club – La Tour 
Hyeroise 

MOVE 
A programme for 

self- development in 
agricultural schools 

in Lower Austria 

Austria Government of Lower 
Austria 

www.lako.at 
 

Karl Friewald Agricultural schools  – 
pupils and teachers 

Through established communication 
channels between teachers and pupils they 
discuss all aspects of the school and how it 
is run.  This strengthens the autonomy of 
the school by enabling the institution to 

make decisions as one body. 
* You can describe as many good practices as you find necessary. You can add rows to the table. 
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2. The study visits programme aims to promote and support policy 
development and cooperation in lifelong learning. That is why it is 
important to know what you learnt about such policies and their 
implementation during your visit. You are invited to describe your findings 
concerning the following: 

 
2.1 APPROACHES TAKEN BY PARTICIPATING COUNTRIES (BOTH HOST AND PARTICIPANTS’) 

REGARDING THE THEME OF THE VISIT. ARE THERE ANY SIMILAR APPROACHES/MEASURES IN 
PARTICIPATING COUNTRIES? WHAT ASPECTS ARE SIMILAR AND WHY? WHAT ASPECTS ARE 
DIFFERENT AND WHY? 
 

Lithuania, Slovakia, Austria, England and Wales have very similar approaches to 
delivering chess within schools.  They all have specific, school based programmes 
which involve giving chess boards to schools and sending in tutors for a one hour 
session each week.  However, where they differ is that in England and Wales, 
Chess in Schools and Communities delivers the lessons within school time, not as 
an after school club.  Both Slovakia and Lithuania deliver chess as an after school 
activity (in Slovakia this is helped by leisure time centres, similar to youth clubs 
in Great Britain, where children are able to engage in after school activities). 
The difference stems from the increasing freedoms being given to schools, Free 
Schools and Academies in England where schools have more say over what they  
teach within the school day so long as the curriculum is ‘broad and balanced’.  
The Ministries of education within Slovakia and Lithuania have a tighter control 
over what can be taught within the school day.  
 
There are currently attempts to bring chess into the regular curriculum in 
Slovakia which would bring it into line with England and Wales. The Slovak 
education system allows for schools to have a spare 5 lessons per week.  Most 
head teachers of schools dedicate this time to extra maths of language lessons.  
It is possible that chess could be taught during this time but in practice this does 
not happen as there is a lack of teachers.  Intelligence from our school visits 
suggest that time within the school day will not be given over to chess in the 
near future in Lithuania as the Ministry of Education is not ready to give over 
curriculum time to chess. 

 
Austria and England / Wales are similar in that their chess in schools programmes 
are not being delivered by the chess federations of the countries, as happens in 
Lithuania and Slovakia, but by independent companies.  This could prove 
detrimental if the companies’ sole aim is to make an enormous profit thus 
making it only available to those pupils from high income families.  The KCF 
charges 30 Litas per child for a year of chess tuition which is equivalent to £8.  
Schools in England pay £1,200 pa for tuition and equipment.  This cost is not 
passed onto the parents.  The main reason for this could be that culturally, chess 
does not have a high status in England / Wales and to pass the cost onto parents 
could become a bar to children taking up classes. 

 
The biggest difference between the England / Wales example and the rest of the 
continent is that primary school begins at rising 5 and generally at 7 in the rest 
of Europe, 6 in Austria.  This means that pupils in England/ Wales will already 
have had a year or so of primary schooling before the optimum time for chess 
tuition to begin whereas pupils on the continent will need to be engaged within a 
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kindergarten setting if they are to learn at the optimum age.  Most schools we 
visited in Lithuania generally started with first year primary school pupils and not 
with six year olds in kindergarten.  There are specific issues that need to be 
addressed if younger children are to be engaged in chess.  Teaching needs to 
take account of the fact that ‘chess through play’ is the most effective way of 
communicating to younger children. 

 
2.2 CHALLENGES FACED BY PARTICIPATING COUNTRIES (INCLUDING HOST) IN THEIR EFFORTS 

TO IMPLEMENT POLICIES RELATED TO THE THEME OF THE VISIT. WHAT ARE THE 
CHALLENGES? ARE THEY COMMON CHALLENGES? IF SO, WHY? IF NOT, WHY NOT? 

 
Challenges specific to individual participating countries: 
 

a) Recognition of chess as a sport – Great Britain 
b) Recruiting a leader in the field to oversee chess education in schools – 

Slovakia 
c) Greater autonomy and freedom for schools in England – where does that 

leave chess? 
d) Implementing chess as a learning tool in a community based setting - 

England 
 
Common Challenges: 
 
e) Funding 
f) Political support 
g) Chess as part of curriculum or at minimum, recognised beneficial extra-

curricular activity  
h) Parental support for funding 
i) Sufficient number of tutors/ trainers 
j) Engagement of girls at post primary age 
 
 

 
 

2.3 NAME AND DESCRIBE EFFECTIVE AND INNOVATIVE SOLUTIONS YOU HAVE IDENTIFIED THAT 
PARTICIPATING COUNTRIES (BOTH HOST AND PARTICIPANTS) APPLY TO ADDRESS THE 
CHALLENGES MENTIONED IN QUESTION 2.2. PLEASE MENTION SPECIFIC COUNTRY 
EXAMPLES.  

 
CHALLENGES SPECIFIC TO PARTICIPATING COUNTRIES 
 

a) Chess is recognised as a sport in 23 of the 27 EU states but Great Britain is 
not one of them.  This means that chess does not have a high profile and 
receives no funding from central government.  This lack of recognition is 
unique to Great Britain amongst the participating countries and means that 
its status is relegated to that of ‘past time’, does not receive official status 
and therefore no funding.  This means that Great Britain has an extra cultural 
hurdle in upping the status of the game that the other participating countries 
do not have. This is being tackled by tireless lobbying by the English Chess 
Federation and the practical implementation of the Chess in Schools and 
Communities project within England and Wales. 
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b) Slovakia faces a unique system in that it wants to recruit a graduate from 
the Moscow school to oversee its chess education but with the proviso that 
they are a Slovakian citizen.  This puts a bar on professional chess players 
within the country who are from elsewhere.  Currently there is no solution to 
this problem.  The Slovakian Chess Federation is lobbying on this point. 
 
c) England is currently undergoing a massive shift toward greater 
independence for schools away from local authority and central government 
interference, so while the English Chess Federation and Chess in Schools and 
Communities are keen to get central government endorsement and 
recognition of the game within schools’ curricula it does not necessarily mean  
that schools will be obliged to teach chess.  However, this extra freedom may 
encourage schools to give time to chess teaching – as is happening in schools 
in Cardiff, South Wales, to good effect.   
 
d) Implementing chess as a learning based tool within community centres in 
England poses a unique challenge due to the point made in section (a) above.  
Whilst chess is not recognised as a sport its veracity as being accepted as a 
learning tool within wider community centres will be questioned.  This is a 
hurdle that other EU member states would not necessarily have to face. 
 
Common Challenges 
 
e)   Lithuania too has difficulties accessing funds although they are available.  
The Kaunas Federation has to go through a laborious process of applying for 
each grant.  Although chess is recognised as a sport in Slovakia, funding is also 
a problem, the Chess Federation only receiving 47,500 Euros in 2011 from 
central government and this amount is decreasing year after year. There is no 
funding at all from central government in England and Wales.  Funding from 
government sources is limited in most countries, apart from France which 
does receive a substantial amount of government funding running into the 
thousands of Euros per annum.  
 
f and g) To implement chess within the school system it has been 
acknowledged that it is necessary for central governments to take the lead 
and recognise its value.  This is a common problem facing all participating 
countries.  Chess in Schools and Communities’ CEO, Malcolm Pein, has said 
that it would revolutionise what is happening in schools, and wider, if there 
was some kind of endorsement from central government.  To promote this 
process the EU Parliament has issued Declaration 50/2011. The Declaration 
was sponsored by 5 MEPs from the UK, Finland, Italy, Bulgaria and Malta. 
Individual chess federations in England, Slovakia and Lithuania are lobbying 
their governments to recognise the value of including chess within the school 
day.  Although there is some way to go before we can think of reaching the 
stage of Armenia which now has compulsory chess for all 6 year olds.      
 
h) Parents do not pay for their children to receive chess tuition in schools in 
England and Wales.  In Lithuania and Slovakia they do.  Lithuania has come up 
with an ingenious way of keeping parents onboard by awarding them prizes 
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when their children do well.  This may be more difficult to implement in 
Britain where the status of chess is relatively low at the present time. 
 
i) Some schools we spoke to in Kaunas were worried about what would happen 
to chess within their school if the KCF stopped the Chess in Schools scheme or 
if the tutor left.  England/ Wales and France have overcome this to some 
extent by including the training of class teachers within their ‘Chess in 
Schools’ schemes.  This ensures that class teachers keep up the momentum 
within the school. 
 
j) Engaging girls to play to begin with is a difficulty faced by all countries.  
Although there were girls playing the game in the schools we visited they 
were outnumbered by boys.  This is being overcome in some part by the KCF 
which has a young female student teaching classes – girls may identify with a 
female player.  Evidence also suggests that girls are more likely to stay 
involved with the game if they are introduced to it earlier.  Participating 
countries could extend their provision to kindergartens more.  Currently, in 
Kaunas, chess begins at primary and not kindergarten level.   

 
 

2.4 ASSESSMENT OF THE TRANSFERABILITY OF POLICIES AND PRACTICES. COULD ANY 
EXAMPLES OF GOOD PRACTICE PRESENTED IN THIS REPORT BE APPLIED AND TRANSFERRED 
TO OTHER COUNTRIES? IF SO, WHY? IF NOT, WHY NOT? 

 
 
a) The Written Declaration 50/2011 regarding the introduction of chess within 

schools’ curricula in the educational systems of the European Union countries 
which has been approved by the European parliament is an important 
document in convincing governments as to the value of chess as a learning 
tool. 

b) The distinct federal system in Austria means that decisions on education 
policy are made locally.  This could be a drawback when trying to implement 
a national policy as to the status of chess in schools’ curricula nationally.  On 
the other hand, chess on a local level may thrive more if the ministry of one 
particular area is more sympathetic to the game than its neighbours.  It is an 
obvious consequence of the system that ‘Joined up’ policy making is harder in 
this setting. 

c) The massive resources and central funding from the French government is not 
likely to be something that will be replicated in the devolved administrations 
of the UK.  Post war Great Britain enjoyed a golden age of chess which has 
suffered dramatically in recent years.  A more ‘bottom up’ approach is 
needed before chess federations within Great Britain can begin to think of 
lobbying for funding on the French scale.  This means that chess clubs and 
voluntary sector organisations have a vital role to play if GB is to get to a 
place where chess is given greater status. 

d) All participating countries and the host country are illustrating good practice 
in hosting chess tournaments which cater to all levels of players. Great 
Britain, for instance, organizes the prestigious London Chess Classics 
Tournament which is attended by the world’s top players. During this event, 
there are organized side tournaments for amateur players, children, as well 
lectures, teacher training sessions and quizzes.  It seems that with or without 
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central funding these tournaments are thriving and enabling much cross 
cultural chess engagement to take place. 

e) The good practice of training chess teachers in France and England /Wales 
could be an initiative adopted by other countries’ chess federations.  One way 
of enlarging the pool of tutors in each country would be to intensively coach 
class teachers, alongside pupils, for a year enabling them to take their own 
classes, hopefully, after a year.   

f) Chess competitions can be effectively linked together with other cultural 
events and in different cultural settings. For example, high-profile chess 
players who are involved in other activities. This April, in Austria, in the 
Albertina Museum of Art, Vienna played host to an exhibition match which 
took place on eight boards simultaneously.  The former FIDE World Champion, 
Veselin Topalov, from Bulgaria took on talented young players, most of them 
under 18 champions from Austria, Slovakia, Hungary and the Czech Republic. 
Similarly, the World Chess Championship match this May will be held in the 
The State Tretyakov Gallery in Moscow. 

g) The experience of older players is invaluable and makes them excellent 
teachers / trainers. As seniors have less ambition to improve their own results 
they are able to give greater support pupils.  Most of them are already retired 
and thus they have generally more free time.  CSC, England and Wales is 
employing retired chess players to good effect.  Many of the chess tutors 
working for KCF are also retired. 

h) There are many local politicians engaged in chess in Lithuania and Slovakia.  
If more high profile politicians in Britain engaged in the game this would up 
the status.  Former Secretary of State for Education in England was a keen 
chess player and advocated chess in schools.  This was not taken further. 

i) The different status of chess and different systems of education in EU 
countries can cause various problems in implementing Chess to the school 
curriculum.  The lobbying of politicians can go some way to implementing 
changes within each country.  This is something that can be done in all EU 
countries. 

 
 

3. Creating networks of experts, building partnerships for future projects is 
another important objective of the study visit programme.  

 
Please state whether and which ideas for future cooperation have evolved during 
meetings and discussions.  
 
Slovakia – internet exchange chess competitions with chess clubs and schools.  
Follow up work to be done to see whether a class from Slovakia could play 
against a class in Lithuania.  Estonian, Latvian and Lithuanian schools currently 
have a chess competition online. 
 
Exchange of materials – worksheets, lesson plans and handouts - between Chess 
in Schools, Slovakia and Chess in Schools, England and Wales  
 
Exchange of chess events calendars between partner countries.  
 
England – work with local chess clubs (all age phases) to create a network which 
will be ‘twinned’ with Kaunas Chess Federation.   
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Forge close links between the different ‘Chess in Schools’ schemes in the 
different countries.    
 
Connect seniors within Kaunas, and further afield in Lithuania, with seniors in 
England. 
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TO SUM UP  
 
 

4. What is the most interesting/useful information that the group believes 
should be communicated to others? To whom, do you think, this 
information will be of most interest?  

Most interesting / Useful:  
 

• Kaunas’ Chess Federation’s ‘hands on’ involvement with schools in Kaunas, 
no matter what their ethos. 

• Encouragement of parents in their child’s chess learning – for instance, 
parents receive prizes when their children do.   

• All age phases play against each other in competitions but prizes are 
awarded for those who are top of their age range etc. 

• All chess teachers and grandmasters we engaged with during the week felt 
that the work they were doing in schools and in the wider community 
generally was about developing the thinking and concentration skills in 
people (developing the person as a whole) not about teaching them to 
become good chess players.  This information needs to be relayed back to 
ministries of education when considering the place of chess in schools.   

 
The information will be of interest to: 
 
The chess federations of each country will be interested to see how chess is 
working within communities of other countries and what status the game has at a 
local, regional and national level.   
 
Policy officials from ministries of education may also be interested to see the 
informal findings from our school visits as to the advantage of having chess on 
the curriculum. 
 
U3A – University of the third Age (Great Britain).  The U3A is the national 
representative body for self help, self managed lifelong learning co-operatives 
for older people to share in a wide range of learning opportunities.  The senior 
chess circuit is thriving in Lithuania, especially in places such as Birstonas which 
hosts its own chess tournament.  Italy too hosts 33 senior championships and 
Russia has a good track record of senior chess. In Great Britain local chess is not 
so dynamic and seniors do not enjoy the status afforded to those in Lithuania, 
Italy and Russia. 
 
Higher education institutions that can play a part in bridging the gap between 
chess in schools and senior chess.  This is especially important in Great Britain 
where there is a fall off of interest at non professional level once children leave 
school. 
 
Community learning programmes where chess may be used to stimulate creative 
learning amongst all ages.   
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Colleges and community groups that deliver lifelong learning programmes. 
 

II Organisation of the visit 
 
 

This part of the report will not be published but it will be made available to the 
organiser and will be used by national agencies and Cedefop to monitor and 
improve implementation of the study visits programme. 
 
We recognise the value of ongoing feedback as a way of ensuring that the 
programme is at all times a responsive and dynamic initiative, meeting the needs 
of its various participants and target audiences. In this section you are invited to 
give us your feedback on several factors that, in our opinion, contribute to an 
effective visit.  
 
1. Discuss within the group and check if you agree or disagree with the 

following statements. Please mark only one box ( ) that expresses most 
closely the opinion of the entire group. Please use Question 2 of this 
section to elaborate on your responses, if needed. 

 
  All 

agree 
Most 
agree 

Most 
disagree 

All 
disagree 

Not 
applicable 

e.g. The size of the group 
was good. 

     

1.1. The programme of the 
visit followed the 
description in the 
catalogue. 

X     

1.2. There was a balance 
between theoretical 
and practical sessions. 

X     

1.3. Presentations and field 
visits were linked in a 
coherent and 
complementary 
manner. 

X     

1.4. The topic was 
presented from the 
perspectives of the 
following actors of the 
education and training 
system in the host 
country:  

     

1.4.1. government and 
policy-makers  

X     

1.4.2. social partners X     
1.4.3. heads of institutions X     
1.4.4. teachers and trainers X     
1.4.5. students/trainees X     
1.4.6. users of services   X   
1.5. There was enough time 

allocated to 
participants’ 
presentations. 

 X    
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  All 
agree 

Most 
agree 

Most 
disagree 

All 
disagree 

Not 
applicable 

1.6. The background 
documentation on the 
theme provided before 
the visit helped to 
prepare for the visit. 

X     

1.7. Most of the group 
received a programme 
well in advance. 

 X    

1.8. The information 
provided before the 
visit about 
transportation and 
accommodation was 
useful.  

X     

1.9. The organiser 
accompanied the group 
during the entire 
programme. 

X     

1.10. The size of the group 
was appropriate. 

 X    

1.11. The group comprised a 
good mixture of 
participants with 
diverse professional 
backgrounds. 

X     

1.12. There were enough 
opportunities for 
interaction with 
representatives of the 
host organisations.  

X     

1.13. There was enough time 
allocated for discussion 
within the group.  

X     

1.14. The Cedefop study 
visits website provided 
information that 
helped to prepare for 
the visit. 

X     

 
2. If you have any comments on the items 1.1. – 1.14 above, please write 

them in the box below. 
 
 
 
 
 
III Summary 

 
1. Having summarised all your reflections and impressions, please indicate 

how satisfied you are with your participation in the study visit. Indicate the 
number of participants for each category, e.g. 



 

 19

THANK YOU! 

 
 
 

 
Very 
satisfied 

5 Satisfied  Somewhat 
satisfied 

 Not 
satisfied 

 Neither satisfied 
nor dissatisfied 

 

 
2. What elements and aspects of the study visits do you think could be 

changed or improved?  
 
The theoretical and practical sessions could be more outcomes driven – helping 
us to build a picture towards completing the report. 
 
 
 
 
3. If there is anything else you would like to write about that is not included 

in the above questions, please feel free to write below or attach a separate 
sheet. 

 
 
 
 
 
 
 
 
 
Please submit the report to Cedefop (studyvisits@cedefop.europa.eu) within one 
month of the visit. 
 
 

Very 
satisfied 

10 


